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Abstract
	Pragmatism, or Progressivism in the classroom is vital to producing dually knowledgeable and socially conscious citizens for democratic society. Without the progressivist goal of teaching academic and moral lessons in a student-centered classroom, intellectual, emotional, and social growth cannot be properly maintained. The purpose of this paper is to express the importance of progressive characteristics in the classroom by relating the critical elements that contribute to its success. Progressivism can only be understood by breaking it into the following categories: the teacher and student relationship, the nature of curriculum, assessment, and instructional methods. By understanding and practicing progressive characteristics in the classroom, the results will be seen in the development of the students, their interests, engagement, and overall growth. The utilization of progressive approaches allows for the growth of students and benefits society by producing curious, engaging citizens who will contribute to and foster democracy in the years to come.
	


Introduction
	Should schooling focus on strictness, uniformity, and teacher-centered learning or should it emphasize individuality, social responsibility, and child-centered learning as found in Progressivism? The discussion of Pragmatism in education, or Progressivism, begins with the relationship between the students and teacher and continues with the curriculum, assessment, and instructional methods. Progressivism embraces the wants and needs of all students while also creating socially responsible citizens. The progressivist viewpoint strives to measure not only the students’ understanding of academic materials, but also the knowledge and skills gained, which can be used to properly function in ever-evolving social environments. The educational philosophy of Progressivism aims to enable students to grow socially and academically by implementing curriculum and instruction tailored to the individual interests of the children while also reflecting the characteristics of a democratic society. 
	The Progressivist goal of education strives to meet the needs of individuals and society by allowing them to flourish and reach their full potential. The goals of education as described by Sadovnik, Cookson, & Semel (2013) found within the progressive scope include the intellectual and social purposes which emphasize not only the academic skills, but also strive to produce citizens that understand the values, concerns, and expectations of society and their participation in it. According to Dewey (1959), the purpose of education emphasizes the interests of individuals in preparation for future interactions, cultural and social diversity, and society itself with routine adjustments as needed for their changing interests. To allow children to grow as individuals and productive citizens, the goal of education under Progressivism focuses on the wants and areas of interest that will be reinforced and reflected as they mature. Tzuo (2007) reinforces this by stating Dewey’s goal of education is not limited to instilling the qualities of democracy, but also aids children in accomplishing individual goals and growing as a result. While Progressivism emphasizes the critical goals of education and their necessary position as a whole, these goals could not be adequately met without highlighting the importance of teacher and student interactions.
Teacher and Student Relationship
	Under the Progressivist lens, the role of the teacher plays a vital part in the preparation and overall success of the students placed under this person’s guidance. “In a progressive setting, the teacher is no longer the authoritarian figure from which all knowledge flows; rather, the teacher assumes the peripheral role of facilitator” (Sadovnik, Cookson, & Semel, 2013, p. 189). The teacher, rather than being the prominent voice in the classroom, now becomes equivalent to the students, but also maintains control and heightens student success. The facilitator is also recognized as a content expert who is qualified to develop and expose children to different subjects coinciding with their areas of interest. In establishing the role of the teacher as a facilitator, one cannot ignore the difference this adds to the relationship between the teacher and students in the educational setting.
	The relationship between a teacher and students, defined by progressivism supporters, reflects a balance between society’s goals and the shaping of students’ social experiences, which results in growth for both parties. Dewey (1959) views the relationship between the teacher and students as a symbiotic partnership where the teacher provides information to the students, while also exposing life obstacles which may be encountered, and the children, in turn, participate in the discussion the teacher generates. The teacher parallels the captain of a ship and the class, the crew, in which neither can complete the voyage without depending upon one another for guidance and interaction. According to Noddings (1997), the focus of new teachers shift from strictly academic achievement to social, emotional, and academic achievements students fulfill while developing into independent citizens; the development of children teachers witness also allow the teachers to develop as reflective practitioners. The role of the teacher and the relationship between the teacher and students also influences the nature of the curriculum under the Progressive philosophy. 
The Nature of Curriculum
	The curriculum standards distinguishing Progressivism from other educational philosophies include flexible, ever-evolving curriculum that can be revised to meet the needs of students during growth and development. Sadovnik, et al. (2013) explain progressivist views of curriculum by referencing Dewey’s “integrated curriculum,” in which core subjects, such as English and History, are interwoven to cover a variety of content, while probing into the undiscovered interests of the students and enabling teachers to adapt to new demands in the classroom (p. 190). By tailoring curriculum to the needs or children’s interests, Progressivist thinkers prepare students for societal demands, expectations, and independence. Tzuo (2007) reinforces Dewey’s child-centered curriculum by stating it should reflect the interests and responses of the children while incorporating different approaches to material that appeal to all learning styles. The child-centered curriculum of the progressivist outlook is not limited to the nature of the curriculum itself, but can be further explained using the specific types that pervade it.
	The curriculum can be classified based on various aspects, but the type most closely associated with Progressivism is the developmentalist approach. Sadovnik, et al. (2013) express the developmentalist approach as reinforcing traditional Progressive views of child-centered learning by focusing on the different aspects of student development within the curriculum. Progressivism reinforces the importance of education appealing to the desires and needs of students by utilizing the developmentalist approach alongside the goal of creating democratic citizens from student-teacher relationships that foster growth. Jackson (1986) argues the approaches of relating curriculum can be split into two groups, “the mimetic and transformative traditions,” in which the transformative strives to present not only the content, but moral lessons that enable reciprocal learning to occur in the classroom (p. 316). The moral lessons alongside academic content prepare students for class advancement and for the expectations of democratic environments. The developmentalist curriculum for progressivism can be applied and adapted to different subject areas depending on the teacher’s expertise, such as English or Mathematics.
	The Progressive vision of curriculum can be seen in the uses of developmentalist and student-centered approaches in English Language Arts classrooms. According to Whitcomb (2004), the English instructor takes a more progressive approach to teaching content areas of reading and interpreting various works by guiding the discussion in a way that appeals to the students’ interests, but also connects the lessons to current society; for example, while studying literary characters, such as Jay Gatsby or Huck Finn, the discussion of traits and attitudes can be connected to more familiar characters in popular culture, such as celebrities, or can be compared to the students’ own experiences in childhood. This idea of making the English/Language Arts curriculum, specifically literature and its analysis, relevant in the classroom to society, comes from Dewey (1959), in which he expresses the belief that the critical analysis of various texts are not the single guiding force for individuals, but can impact one’s decisions and overall “social experience” (p. 200). The reflection and impact of the curriculum taught must be measured by various assessment methods to determine if the nature of the curriculum and the teacher are a cohesive pair resulting in matured students who will survive in society. 
Assessment
	The purpose of assessment in progressive classrooms is to gauge the growth of students and reflect the social capabilities each student possesses and can utilize in a democratic society. According to Hobson (1997), various types of assessments, such as examinations and standardized tests, allow the teacher to note areas of increased development or decline to adjust the teaching methods and lessons to further educate the children. State-mandated assessments do not necessarily measure the entire growth of students, and teachers, as facilitators, must tailor assessments to balance the amount of recalled content and personal growth to see the levels of development as a whole. John Dewey (1959) argues assessments are only used to determine a child’s strengths and weaknesses concerning certain aspects of society and the level at which they can or cannot function in it. The use of specific assessments, such as formative or authentic, enable teachers to record the learning or overall understanding of the material taught depending on the amount of content covered, participation, and learning objectives.
	Formative assessments, or assessments that monitor understanding and improvement prior to unit tests, enable teachers to reflect on problem areas by using feedback strategies as vehicles for student improvement. Hobson (1997) argues that without formative assessment, teachers are unable to accurately measure student growth prior to hefty summative assessments. If a teacher routinely gauges the understanding of the students, when moments of misunderstanding arise, the teacher can address problem areas by re-teaching lessons or working one-on-one with students. Hobson (1997) also acknowledges progressivist methods, such as problem-solving, are more easily introduced and expanded upon in formative assessments, like partner reviews and portfolios, which reveal problem areas and improvement strategies. Similarly, the critical-thinking and problem-solving encouraged in formative assessments are also utilized in student-centered authentic assessments.
	Authentic assessments, or teacher generated grading methods for out-of-class studies, appeal to the child-centered philosophy by allowing children to take classroom studies into society and experience learning without constraints. According to Johnsen (1996), authentic assessment accommodates “realistic” assignments that measure not only the students’ understanding of the curriculum, but allows for social engagement and hands-on understandings of what was taught (p. 12). Rather than measuring if students memorize facts for tests, authentic assessment considers and incorporates society to meet progressive goals of child-centered learning as well as instilling democratic beliefs. Authentic assessment approaches include field trips, tours, or activities outside the classroom that reference materials studied in formal settings, such as pollution or journalism. Johnsen (1996) also reinforces the use of authentic assessment by pointing out students immersing themselves in more “independent projects” should have a system that measures their ultimate growth in the classroom as well as from societal experiences and interactions (p. 13). While authentic assessment can be adjusted as environments, society, and needs change, the instructional methods within progressivist classrooms remain fairly constant, in regards to reflecting child-centered learning and interests.
Instructional Methods
	The progressivist instructional methods and how material is taught revolves around the child’s interests and interactions as well as the nature of the curriculum. According to Sadovnik, et al. (2013), the instructional methods are not “set in stone,” but rather enable learning to occur in different forms, such as “individually and in groups,” where the teacher has created lessons allowing for independent thinking and cooperative learning (p. 189). The teacher may teach certain topics, such as the scientific method or characterization, by allowing students to work together versus alone to put new practices into action, or to help them reinforce and learn important material by exposing children to it initially, then again in peer group settings. Perkins (1999) explains progressivist instructional methods, such as constructivism, employ techniques like posing problems to students, in an effort to increase classroom discussion which can be further developed in social settings or through independent research. By questioning during discussion, teachers create opportunities to develop lessons around the peaked interests of the children while increasing their socialization and analytical skills. The overall instructional methods that are utilized in this approach can be categorized by structural elements, but typically include problem-solving or experimenting.
	In Progressivism, inquiry-based learning is a specific type of instructional method in which classrooms focus on the child’s needs and answer those within the curriculum. Owens, Hester, & Teale (2002) argue inquiry-based learning does not stem solely from the facilitator’s questions, but from student-developed questions concerning topics of interest. The teacher may nudge children in certain directions with suggestions, but the progressivists’ use of inquiry-based learning is meant to engage students and encourage self-discovery and areas of interest, while also increasing cognitive development. According to Owens, et al. (2002), if a child is able or encouraged to question topics “in-depth,” then the information is more likely to be retained and recalled. The inquiry process is not as beneficial with surface questions, but when students ask “harder” questions that require critical thinking and outside research, the learning process becomes more personal and involved from the students’ perspective (p. 617). Inquiry-based learning not only aids children in questioning content and their areas of interest, but enables educators to answer these inquiries with different instructional strategies, such as through constructivism or experiential learning.
	In progressive education, constructivism and experiential learning are utilized in core classes to enable growth and interaction between the students and instructor. According to Perkins (1999), constructivism allows for interactive learning in which teachers pose questions relative to life based on the content that is being taught, and the students “construct” answers to these questions by working together and activating prior knowledge. Constructivism, experiential, and collaborative learning work together to provide students with different experiences, viewpoints, and interactions that expand knowledge, while also touching on aspects from democratic living. In Chapter five from Sadovnik, et al. (2013), the progressive idea of child-centered curriculum is reinforced by the methods of instruction that include experiential and constructive learning, where children learn through hands-on, project, or group assignments. The instructional methods in progressivism harken back to the beginning analysis with the educational goals, role of the teacher, and nature of the curriculum that are interwoven to prepare students for encounters in education, life, and society.
Conclusion
	In closing, the educational philosophy of progressivism values child-centered learning in an effort to educate students in core subjects and life lessons that are appealing and socially beneficial. The goal of education under the progressivist lens is stimulating the growth of children by covering topics of interest coinciding with society’s democratic traditions. The teacher is a supportive role in the classroom who implements flexible curriculum using interactive instructional methods. The progressive classroom also focuses on developing assessments that record growth and content retention simultaneously. Progressivist educators should strive to meet the needs and interests of students by developing thought-provoking curriculum that exposes issues in society and how to appropriately react. I believe utilizing progressive approaches not only allows for student growth, but will be beneficial to society by producing engaging, curious citizens who will contribute to and foster democracy in the years to come.
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