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Name: Hanah Sims
Grade: 8th – Athens Middle School
Lesson Title: Connecting The Giver to Music Through Lyrical Analysis & Comparison
Date: 10/20/17 & 10/23/17
I. Learning Central Focus
Central Focus
-What is the essential question of the learning segment (lesson)?
What is the purpose of comparing different texts concerning the same topic and how does it help us analyze character action? 
(I can identify similarities and differences between two texts and analyze how a character’s actions affect the outcome based on these elements.) 
Content Standards
-What standard(s) are most relevant to the learning goals?
These will come from the Alabama Course of Study or CCRS website
[RL.8.1] Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
[RL.8.4] Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.
[RI.8.9] Analyze a case in which two or more texts provide conflicting information on the same topic and identify where the texts disagree on matters of fact or interpretation.
[W.8.7] Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.
[SL.8.4] Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear pronunciation.
Student Learning Objectives
-What are the skills and/or procedures that the students will learn?
-What are the concepts and reasoning /problem solving/thinking strategies the students will learn?  
-How will you differentiate the content for learners with diverse needs? 
-Students will:
	compare a foundational text to another work
	annotate a companion text through comparing and contrasting 
	chart other connections between the works collaboratively and independently.
	analyze how the central ideas discussed influence character action
	take the same concepts and support similar claims with textual evidence.

-I will differentiate the content for learners with diverse needs by utilizing the unique seating arrangements already set forth by the cooperating teacher to allow for peer interaction, discussion, and collaboration. I will also differentiate the content by using two text mediums (the novel and musical lyrics) to bridge and convey important concepts. By incorporating visual, auditory, and kinesthetic elements, I will also be accommodating the diverse learning styles in the classroom. Finally, by allowing the students’ independent choice in selecting the song that relates to the novel for part two of the informal assessment, their own interests will dually reflect their individuality as well as meet their unique learning needs.  
II. Preparation
Materials & Resources
-What materials and resources will need to be available for this lesson to be successful?
The materials and resources that will need to be available for this lesson to be successful include:
Technology: copier (physical copies of handouts for students -ASU Library), computer, projector, Word, YouTube access to the song “Revolution” by The Beatles at https://www.youtube.com/watch?v=DJQtozWKCyg
Books: The Giver by Lois Lowry
Other: I plan to annotate the text from Word on the board, so I will also need access to dry erase markers and erasers.
Theoretical Principles and Research-based Best Practices
-Why are the learning tasks for this lesson appropriate for your students? 
-The learning tasks in this lesson plan are appropriate for my students as they will aid in their information recall, skill development, cognitive and critical thinking, and extended application as emphasized in Webb’s Depth of Knowledge.
III. Academic Language Demand(s)
Function (the purpose of the language as related to comprehension; see Bloom’s Taxonomy or Webb’s Depth of knowledge chart)
-What language function do you want students to develop in this lesson?
-What must students understand in order to be intellectually engaged in the lesson?
Vocabulary (Tier 2 or Tier 3 Words)
-What content specific terms (vocabulary) do students need to support learning of the objectives?
Demands (Reading, Writing, Speaking, Listening)
-What specific way(s) will students need to use language to participate in learning tasks and demonstrate their learning for this lesson?
Function (According to Webb’s Depth of Knowledge)
-Language Function Development:
Level One (Recall) & Level Two (Skill/Concept) – Students should be able to effectively identify similarities and differences between two texts as well as compare and contrast them for more concrete connections using annotations and previously taught note-taking skills.  
	Level Three (Strategic Thinking) – Students will be able to formulate claims and support them by citing relevant text evidence.
	Level Four (Extended Thinking) – Students will use the ideas we discussed within this lesson to connect the same novel to a different song from pop culture and explain how the two relate.

-What must students understand in order to be intellectually engaged in the lesson?
	Students must be able to recall and connect events from the novel to similar ideas discussed in another text.
	Students must understand that there are not any 100% correct answers in comparison because many students will have different views or interpretations of both texts.
	Students must be able to understand context clues, word meaning, and other elements of language to engage with the texts and interpret the various ways they are similar/different.


-Vocabulary (Tier 2 or Tier 3 Words)
Compare/Contrast
Analyze/Examine 
Cite/Support
Character/Protagonist
Concept/Idea/Theme
Differentiate/Distinguish/Determine
Demands (Reading, Writing, Speaking, Listening)
- What specific way(s) will students need to use language to participate in learning tasks and demonstrate their learning for this lesson?
Students will need to listen closely and pay attention to both verbal and visual instruction. Students will need to understand language conventions associated with reading and writing to grasp the literary connections appropriately and respond to the two-part assessment prompts. Students will need to use their speaking skills to not only participate in whole and small group discussion, but they will also need to present their ideas, claims, and evidence using grade level vocabulary as well as an appropriate volume and tone.
IV. Student Support Considerations
Differentiation/Planned Support
-How will you provide students access to learning based on individual and group needs?
-How will you support students with gaps in the prior knowledge that is necessary to be successful in this lesson?	
-What strategies for responding to common errors and misunderstanding, developmental approximations, misconceptions, partial understandings, and/or misunderstandings will you use?
Student Interactions
-How will you structure opportunities for students to work with partners or in groups?  
-What criteria will you use when forming groups?	
Differentiation/Planned Support:
Whole Class: 
For whole group instruction, I plan to use scaffolding strategies and example modeling to assist my students in continuing the assignments when working with others as well as independently. I will be chunking the song’s sections to allow for I Do, We/Ya’ll Do, and You Do to pace practice from teacher-led to independent activity and completion. Overall, my lesson will incorporate scaffolding as well as Think-Pair-Share elements.
Groups of students with similar needs:
For any students with gaps in prior knowledge and to help all of my students refresh on recently covered content, I will be gauging what they remember by using questions related to the topics we will be discussing and asking them to fill in the blanks with information, such as “Who is the protagonist of our novel?” 
Individual students:
For students who may have some gaps and can only recall a few details, I may give them extra hints to direct them towards what they already know, but cannot recall during the moment. 
	For students who respond during whole/small group discussion and some recall discrepancies are apparent, I will be focusing on critiquing and building upon their responses rather than dismissing their misunderstandings as being entirely incorrect. 
	I will also be using their partial understandings to guide others to help reach the correct answer without isolating one student for responding incorrectly. 
Students with IEPs or 504 plans:
As my cooperating teacher has indicated that none of her students require any special modifications or accommodations that she does not already provide for the rest of her students, I will be simply monitoring the progress, on-task behavior, and understanding of all of the students as they complete their assignments in small groups as well as individually.
Student Interactions:
By chunking the companion text, I will be designating a section to facilitate brief small group interaction among students to complete connection/annotation activities prior to returning to a whole group setting to condense group findings.
	Based on the size of the classes, seating arrangements, and the brief time I will be setting aside for this activity, I will be forming groups/pairs based on proximity and number, and I will most likely be allowing them to work with their “elbow buddies” to discuss the connections between the song and the novel. 


V. Instructional Strategies and Learning Tasks
-During all parts of instruction be sure to include what the students will be doing and what you as the teacher will be doing.
-How will you differentiate the learning process based on the needs of diverse learners? 
Instruction: Beginning (5-10 mins)
-How will you start the lesson to engage and motivate students in the learning?
-What will you do to engage students in developing understanding of the lesson objectives?
-To begin the lesson, I will direct my students’ attention to the learning objective/I Can statement on the board, and I will ask that they keep these ideas in mind as we discuss the content of our lesson.
-Next, I will briefly explain what we will be discussing in our lesson today, and ask them questions about the song we will be analyzing as they should have already listened to it and took the corresponding quiz prior to Friday as I pass out the accompanying handout.
-I will ask the students what they thought about the song, how they think this song relates to The Giver, etc.
- I will then explain what I would like for the students to do as we compare the two works and annotate the song noting similarities and differences.
Instruction: Middle (15-30 mins)
-How will you link the new content (skills and concepts) to students’ prior academic learning and their personal/cultural and community assets?
-What will you say and do?  What questions will you ask?
-How will you engage students to help them understand the concepts?
-What will students do?
-How will you give students the opportunity to practice so you can provide feedback?
-How will students apply what they have learned?
-How will you determine if students are meeting the intended learning objectives?
This section should include both small group and independent practice.
-To link the new content to students’ prior academic learning, I will use the literary terminology in the instructions to help them recall prior knowledge; for example, by asking them to think about the protagonist during this activity, I will ask, “What is a protagonist and the protagonist in this novel is?”
-Next, I will ask them to think about ways sections of “Revolution” are similar/different or how Jonas (the protagonist) would agree/disagree with statements made in the song. To help facilitate whole group discussion, I will annotate and discuss a connection I recognize in the song.
-In chunking the song into three sections, I will be modeling the first section and incorporating students’ input on the board as they also copy the notes.
-After we have completely annotated the first section, I will ask the students to practice annotating and making connections between the novel and the song in groups/pairs. I will give them roughly 5 minutes to discuss similarities and differences, while monitoring their active discussion and progress, and then I will ask them for things they noticed to add to the board in a whole group discussion.
-After we have annotated the second section, I will then ask the students to apply what they have learned from watching my examples and working in groups to make connections and annotate independently. To determine if students understand instructions and can actively complete the activity without direct guidance, I will be walking around to check their on-task behavior and if they are completing the activity appropriately. If I find that a student/students are not grasping the skills or concepts as well, I may ask them to return to their pairs or quietly re-teach concepts to keep them on track.
-After the students have worked on the final section for 5-6 minutes, I will bring their attention back to the board and ask for the connections they noticed, adding to our running list as we discuss. 
Instruction: End  (15-20 mins)
-Assessment(s)
What type of assessment will best determine if the learning objective has been met? (Informal or formal)
-How will you differentiate the product of assessment based on the needs of diverse learners?
-What are the modifications to the assessments for individual learners?
-To conclude our connection/annotation lesson, I will ask the students to finish copying the notes from the board and prepare to give them their end-of-lesson assessment. I will be using informal assessment prompts to assess their understanding of the topics and ideas discussed by requiring them to write analytical responses, cite textual evidence that supports their claims, and choose a different song (possibly through casual research) that also relates to the novel.
-Just as I explained the first handout, I will read the directions, explain the formatting, and explain the examples and expectations of this assignment.
-To meet the needs of diverse learners and assist any students who may need extra explanation, support, or instruction, I will provide the directions in both verbal and visual form, and I have also included several examples to guide assessment completion when the students begin working on the assignment later. Depending on the amount of time remaining in class, I will also be available to assist any students who may not understand how to complete the assignment or answer any questions they may have concerning their homework.
-If there is quite a bit of time remaining, I will ask that the students begin answering their prompt questions, and allowing them to discuss ideas among themselves or with me. ***If there is not a lot of time remaining in class, I may consider allowing students to fine-tune their responses Monday, and only require them to complete part 2 over the weekend for homework. I can set aside class time for them on Monday to complete Part 1, then present their analysis, review our discussion from Friday, and turn the activities in for assessment.

Closure
-How will you extend this lesson?  What will you do next?
I will extend this assignment by assessing it on Monday (10/23) by working with my cooperating teacher to utilize small group instruction for the two part assessment we were unable to discuss on Friday. We will begin class with a C-D-W (Claim Data Warrant) bellringer to get students in the analysis mindset. Next, we will split the group into two--one focusing on analytical sentences and the other on song choice discussion. The analysis group will work to produce their own C-D-W statements based on the themes of change we discussed on Friday. The students in the song group will present their song choices and justify how it relates to The Giver. After an appropriate amount of time, we will swap the groups in order to allow everyone to complete both parts of the assessment. At the end of the lesson, I plan to take up their responses and I will confer with my cooperating teacher on how the students could improve their writing and analysis skills, and how we could encourage these moving forward.
	

