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Special Planned Support
Connection to Research/Theory
EX.) Using manipulatives to teach student with disabilities about fractions.
Butler, et al (2003) - found that using manipulatives improved overall understanding of fraction equivalency from pretest to posttest.
EX.) Using graphic organizers to improve reading comprehension in students with learning disabilities.
In a meta-analysis, Lim, Vaughn, Wanzek, & Wei (2004) found that using graphic organizers was associated with improvements in reading comprehension for students with learning disabilities.
EX.) Using modeling to improve academic achievement of students with disabilities.
Manset-William & Nelson (2005) found explicit instructional practices, which include modeling, have been found to improve students’ reading abilities, more so than less explicit intervention approaches.
EX.) Using reinforcement to improve academic performance.
Sutherland, Wehby & Copeland (2000) found that using behavior specific praise increased students’ on-task academic performance.
Using drill-and-practice programs to pace reading, increase fluency, and reinforce learning through extra practice in students with special needs. (Ch. 5, pg. 159).
Malouf, et al. (2014) found that using drill-and-practice programs, HELPS (Helping Early Literacy with Practice Strategies) in this case, which allowed teachers to assess, monitor, and give corrective feedback to students with difficulties in reading, not only increased their word recognition and comprehension, but also increased their overall reading fluency. 
Using assistive technology “to increase, maintain, or improve the functional capabilities of a student with a disability” (Ch. 5, pg. 160).
Adebisi, Liman, & Longpoe (2015) support that assistive technology enables students with disabilities to use a variety of Information and Communication technologies to improve their learning and educational experience based on their individual needs; for example, students who struggle with visual tasks can use tape recorders or other listening devices to help meet their unique learning needs. 
Using scaffolding to improve reading comprehension in students with learning disabilities. (Ch. 5, pg. 165).
Silliman, Beasman, & Wilkinson (2000) found that using direct instruction and scaffolding in an inclusive classroom to teach reading skills to all students helped those with learning disabilities to more easily grasp the same content as their peers without learning disabilities. 
Using PECS (Picture Exchange Communication Systems) to facilitate social interaction and class participation in students with Autism Spectrum Disorders. (Ch. 6, pg. 180-181).
In a meta-analysis, Flippin, Reszka, & Watson (2010) found that employing PECS helped promote communication in children with autism disorders, and with further research, PECS may also aid in increased speech development in students with ASDs.
Using communication boards to increase social interactions and appropriate responses in students who are deaf-blind. (Ch. 6, pg. 188).
In a study of three deaf-blind high school students, Heller (1994) found that using dual communication boards aided the students in learning when responses were appropriate, how to take turns in conversation, and how to interact with others in school, community, and vocational environments.
Using FM systems to accommodate students with Traumatic Brain Injuries and help them focus their attention on the information being related. (Ch. 6, pg. 203).
Bowen (2005) discusses several intervention strategies and compensatory aids, such as FM systems, which assist students with TBIs in focusing their attention on the instructor’s voice, new content, directions, and expectations that will help them readjust inside and outside of the classroom following their injury.
Using Text-to-Speech software to help “students who are unable to read their content textbooks, but have good listening skills” improve their editing, revising, and written communication skills. (Ch. 7, pg. 219).
Bouck, et al. (2015) found that students with high-incidence disabilities who struggled to read their textbooks, write responses, and revise papers were better able to catch their mistakes and improve when using Text-to-Speech software, which read chosen selections aloud for them.
Using Smart pens to assist students with disabilities in note-taking during lectures. (Ch. 7, pg. 223).

Bouck, et al. (2012) explain that allowing students who struggle in writing information as it is related can benefit from using tools like Livescribe smartpens, which record lectures as users write at their own pace, and save recordings that can be reviewed as many times as needed.
Using Word Prediction Software to help students with language, communication, and writing deficits improve in the classroom. (Ch. 7, pg. 219). 

According to Lahm & Morrissette (1994), word prediction software can help students with learning disabilities complete their thoughts by supplying words, and enabling users to select terms from a list of possibilities, ultimately improving their vocabulary and composition skills.
Using Peer Tutoring to improve the overall focus and academic performance of all students, including those at-risk as well as those with learning disabilities like ADHD (Ch. 8, pg. 246-47 & 268).
Daley & Birchwood (2010) found that one-on-one instruction and activity completion in pairs helped ADHD students stay on-task, have less behavioral problems, maintain the same pace as the entire class, and increase their academic performance.
Using Students’ Strengths and Positive Reinforcement to encourage classroom participation of at-risk students (Ch. 8, pg. 262-269).
Downey (2008) compiled research information that supports that teachers who focus on at-risk students’ unique strengths, abilities, and values and praise them for their accomplishments possess a greater self-esteem and sense of belonging in the classroom environment despite their personal struggles.
Using Enrichment Programs to meet the needs of gifted learners who are at-risk or who have other special circumstances (Ch. 8, pg. 255).
Miller & Gentry (2010) found that “high-potential students from low-income families […] had positive experiences, learned advanced concepts, participated in interactive learning, and experienced social support from teachers and peers” when they were appropriately identified and given the opportunity to participate in enrichment programs alongside their middle and upper class gifted and talented counterparts (p. 622).
Using Anticipation Guides to increase the comprehension and critical thinking skills of all students in a classroom (Ch. 9, pg. 288).
Kozen, Murray, & Windell (2006) found that implementing anticipation guides in middle school classrooms “can be effective in promoting decoding skills, enhancing word meaning, and strengthening comprehension” in all students, including those with special needs and/or learning disabilities (p. 196).
Using Science Notebooks to increase the language interaction of ELL students and improve their understanding of subject-area content (Ch. 9, pg. 287).  
Huerta & Spies (2016) found that by using inquiry based learning in science classes and requiring all students to respond to content in class/lab notebooks helped English Language Learners practice their language acquisition while dually enabling teachers to monitor their progress, understanding, and growth over time.
Using Study Guides to help all students identify key concepts prior to formative assessments (Ch. 9, pg. 290).
Conderman (2017) supports that “study guides provide necessary support by highlighting key concepts and vocabulary and providing opportunities for students to apply various thinking and study skills” (p. 64). Study guides can be formatted a variety of ways and modified to meet the learning needs of all students.
Using Mnemonics to help students with disabilities strengthen their critical thinking skills (Ch. 10, pg. 322+).
Lombardi & Butera (1998) found that by using a variety of mnemonics, or memory aides, during instruction not only help students recall information, but they can also encourage more extensive critical thinking and processing (286).
Using Guided Practice to help students with mild learning disabilities improve their math computation skills (Ch. 10, pg. 328).
Hawkins (1994) found that by implementing instructional pauses and allowing for peer-guided practice when practicing new math skills, students with mild disabilities were better able to work the problems accurately than through immediate independent practice alone.
Using Pre-and Post-Tests and Repeated Reading to increase the reading comprehension and fluency of students with learning disabilities (Ch. 10, pg. 321).
Paige (2006) found that by administering pre-tests to gauge students’ vocabulary and comprehension knowledge, and then employing structured repeated readings, post-tests on reading fluency, accuracy, and overall comprehension revealed that these learning strategies helped students with mild to moderate learning disabilities improve these essential skills.
Using Chunking to improve the reading comprehension of ELL students (Ch. 11, pg. 347).
Barrera et al. (2006) report that using the chunking method during reading activities with ELL students helped them stay on-task and improved their understanding and reading comprehension.
Using the Keyword and Total Physical Response Methods to teach foreign languages to students at the elementary level (Ch. 11, pg. 348).
Khorasgani & Khanehgir (2017) found that using the Keyword Method as well as Total Physical Response to teach new foreign language vocabulary to elementary level students could help improve their recall and association skills.
Using Portfolio Assessments to track the progress of all students in general, but with specific focus on young students who are at risk of having developmental delays (Ch. 11, pg. 365).
Smith, Brewer, & Heffner (2003) support that portfolio assessments help teachers and parents track the academic progress of children on an individualized basis that can also help teachers adapt their teaching based on the apparent learning preferences of the children as depicted in his/her portfolio. In students who may be at risk for having developmental delays in elementary school, teachers can also tailor the requirements of the portfolio to evaluate the needs and goals associated the learning objectives of these students with special needs.

Using Cooperative Learning to motivate student interaction, discussion, and participation. (Ch. 12, pg. 381).
Panitz (1999) explained that cooperative learning, developed by Johnson & Johnson, allowed diverse groups of students, including those with and without specific learning needs, to feel more comfortable participating in classroom activities and discussion when they were responding and interacting as a team. The interaction fostered through cooperative learning using positive motivation and reinforcement also increased their individual performance and participation.
Using Functional Behavior Assessments and Self-Monitoring to help improve compliance issues and maintain the on-task behavior of students with disabilities (Ch. 12, pg. 389 and 403).
Wadsworth, Hansen, & Wills (2015) found that by combining behavior supports, including functional behavior assessments and student and teacher self-monitoring techniques, this helped effectively increase student compliance during classroom activities and tasks. 
Using Behavior Contracts to increase and promote positive behavior of all students in the classroom with rewards (Ch. 12, pg. 401).

Hawkins et al. (2011) found that by implementing behavior contracts for students with Autism Spectrum Disorders and as general preventative measures for all students, antisocial and destructive classroom behaviors were reduced.
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