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Name: Hanah Sims Grade: 11th 

Lesson Title: “The Love Song of J. Alfred 
Prufrock” 

Date: 3/26/18 –Adjustments during live lesson added in yellow 

I. Learning Central Focus 

Central Focus 
-What is the essential question of the learning 
segment (lesson)? 

How can different elements of a text help us analyze and 
understand character traits and themes? 

Content Standards 
-What standard(s) are most relevant to the 
learning goals? 

These will come from the Alabama Course of 
Study or CCRS website 

[L.11-12.5] Demonstrate understanding of figurative language, 
word relationships, and nuances in word meaning. 

Student Learning Objectives 
-What are the skills and/or procedures that the 
students will learn? 

-What are the concepts and reasoning /problem 
solving/thinking strategies the students will 
learn?   

-How will you differentiate the content for 
learners with diverse needs?  

Students will: 

 Analyze a text for figurative language, vocabulary, and 
literary devices. 

 Apply their understanding of vocabulary through written 
responses. 

Students will learn: 

 How to use textbook notes on definitions to better 
understand a text. 

 How to cite connections to text using textual evidence. 
 How to use vocabulary to understand character traits and 

themes. 

Differentiated Instruction: 

 I will differentiate the content for learners with diverse 
needs by using modeling and scaffolding strategies to 
lend teacher support as well as peer support that will 
benefit all students. Students who may not catch on as 
quickly as others will be provided with teacher examples 
of the process as well as how to find information. Peer 
exercises will help students practice the process prior to 
independent work. The vocabulary charts will also 
provide students with a reference during other lessons.  

II. Preparation 

Materials & Resources 
-What materials and resources will need to be 
available for this lesson to be successful? 

Resources: 

 Dry Erase Board/Markers 

Materials: 

 Text of “The Love Song of J. Alfred Prufrock” from 
assigned Holt McDougal Literature Textbook 

Theoretical Principles and Research-
based Best Practices 

-Why are the learning tasks for this lesson 
appropriate for your students? 

The learning tasks in this vocabulary lesson are appropriate for 
my students as they will be exposed to familiar and unfamiliar 
vocabulary that will help them develop their schemata 
surrounding a text in consecutive lessons. According to Piaget 
(1965) young adults are able to integrate new information with 
prior knowledge to recognize the relationships between concrete 
and abstract concepts to gain a more wholesome understanding. 
By teaching the vocabulary prior to reading the text, students are 
able to define, find, and examine word usage before stumbling 
over the difficult or unknown word in the reading selection, which 
can affect reading comprehension. Fisher & Frey (2016) 
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reinforce the comprehension issues by explaining “‘knowing a 
word” involves more than the definition; it also means 
understanding its use in relation to the context, its permutations, 
and the ability to make accurate predictions about the meaning 
based on these elements” (Improving Adolescent Literacy: 
Content Area Strategies at Work, p. 63). By working with the 
vocabulary, connecting it to the text, and engaging in scaffold 
activities, students should feel more confident when reading and 
discussing the text.  

III. Academic Language Demand(s) 

Function (the purpose of the language as 
related to comprehension; see Bloom’s 
Taxonomy or Webb’s Depth of knowledge 
chart) 

-What language function do you want students 
to develop in this lesson? 

-What must students understand in order to be 
intellectually engaged in the lesson? 

Vocabulary (Tier 2 or Tier 3 Words) 
-What content specific terms (vocabulary) do 
students need to support learning of the 
objectives? 

Demands (Reading, Writing, Speaking, 
Listening) 

-What specific way(s) will students need to use 
language to participate in learning tasks and 
demonstrate their learning for this lesson? 

Function: Understanding and Analysis (Bloom’s Taxonomy) 

Students must understand the vocabulary and literary techniques 
in order to be engaged in the lesson and understand the content 
of the poem. If students do not grasp the diction, it will be harder 
for them to analyze text evidence involving this vocabulary to 
support character traits/themes later in the lesson sequence. 

Vocabulary (Tier 2 or Tier 3 Words) 

Dramatic Monologue 

Stream-of-Consciousness 

Allusion 

Simile/Metaphor 

Presume 

Deferential 

Etherised 

Insidious 

Digress 

Meticulous 

Demands (Reading, Writing, Speaking, Listening) 

Students will need to listen to explicit instruction, engage in 
vocabulary discussion with their peers, skim-read the text for 
word usage, and write predictions using appropriate syntax. 

IV. Student Support Considerations 

Differentiation/Planned Support 
-How will you provide students access to 
learning based on individual and group needs? 

-How will you support students with gaps in the 
prior knowledge that is necessary to be 
successful in this lesson?  

-What strategies for responding to common 
errors and misunderstanding, developmental 
approximations, misconceptions, partial 
understandings, and/or misunderstandings will 
you use? 

Student Interactions 
-How will you structure opportunities for 
students to work with partners or in groups?   

-What criteria will you use when forming 
groups?  

Whole Class: 

The entire class will be supported during the learning process by 
explicit modeling, instruction, and feedback from the teacher as 
they complete exercises with peers and alone. The use of a 
graphic organizer will benefit all students in helping keep 
information organized as it is a low-tech assistive technology and 
a planned support. To help support students with gaps in prior 
knowledge, I have included some literary terms that they should 
have encountered in previous classes, but ones that we will 
revisit to address any learning gaps. In responding to 
misconceptions or common errors, I will use this information to 
critique responses and explain without explicitly announcing that 
the student is incorrect. I will use the 
information/misunderstandings to lead students to the correct 
information as well. 

Groups of students with similar needs: 

For students with similar needs, I may group them to address 
similar misunderstandings or allow them to work together to 
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support one another. By using scaffolding strategies and pair 
activities, all students are able to help one another during the 
learning process. I will group students based on proximity in 
larger classes, but also randomly pair students to allow them to 
see different perspectives and work with other peers.  

Individual students: 

Individual students will be supported through direct teacher 
instruction, oral and written feedback by the teacher, and by 
working with their peers. 

Students with IEPs or 504 plans: 

There are 8 students with IEPs and 1 student with a 504 in the 
classes I will be teaching. To assist these students and 
differentiate instruction, they will have extended time to complete 
writing activities as designated by their learning plans.  

V. Instructional Strategies and Learning Tasks 

-During all parts of instruction be sure to include what the students will be doing and what you as the teacher will be doing. 

-How will you differentiate the learning process based on the needs of diverse learners?  

Instruction: Beginning  
-How will you start the lesson to engage and 
motivate students in the learning? 

-What will you do to engage students in 
developing understanding of the lesson 
objectives? 

I will begin the lesson by introducing the selection we will be 
studying, “The Love Song of J. Alfred Prufrock” by T.S. Eliot 
and discussing our lesson objective for the day. In regards to 
the central focus, we will be looking at vocabulary and literary 
terms as elements. I will activate students’ prior knowledge of 
the vocabulary and literary devices before reading the text by 
administering a Vocabulary Knowledge Rating Scale. I will 
administer the graphic organizer and model how I would 
complete a term rating by thinking aloud my process. Once 
students have rated their word knowledge, they will “turn and 
talk” to a partner to discuss the vocabulary words they did or 
did not know. I will be monitoring discussion, circling among 
groups, asking questions on which words were familiar or 
new while jotting these notes on a post-it note. After the 
designated time, we will return to share our vocabulary 
knowledge, and I will chart commonalities of words on the 
board. To differentiate the learning process for students with 
learning needs, I will provide a decent amount of time (5-10 
minutes) to ensure that they have had the opportunity to 
complete the writing portions as well as the discussion with 
their peers. 

Instruction: Middle  
-How will you link the new content (skills and 
concepts) to students’ prior academic learning 
and their personal/cultural and community 
assets? 

-What will you say and do?  What questions 
will you ask? 

-How will you engage students to help them 
understand the concepts? 

-What will students do? 

-How will you give students the opportunity to 
practice so you can provide feedback? 

-How will students apply what they have 
learned? 

-How will you determine if students are 
meeting the intended learning objectives? 

This section should include both small group 

Based on the students’ knowledge of the terms, I will use this 
information to link to the new concepts and vocabulary. Next, 
I will lead students in a 2-column definition and text 
connection activity using a vocabulary graphic organizer. I 
will use the “I do, We do, Ya’ll do, You do” scaffolding 
strategy to model how they should look for definitions in a 
text, skim for usage in a poem, and add this information to 
their graphic organizer. I will complete terms #1 and #8 as 
models of a vocabulary term and a literary device. Then, I will 
ask students to help me complete the next terms (#2 and #3) 
as a whole group. Students will pair off to complete these two 
terms together, and then we will discuss them as a whole 
group. To reinforce the “We do” exercise, I will explain the 
terms and call on volunteers to help me add this information 
to the board. I will also designate a few literary terms that will 
require my explanation to reserve for later (e.g. dramatic 
monologue-#6). Following our discussion of these 
connections and definitions, students will independently 
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and independent practice. complete the final terms--#4, 5, 7, 9, 10. Based on the textual 
connections students give as well as the definitions, I will be 
able to orally note if students are on track and understand the 
strategies. The independent practice will allow students to 
become familiar with the text and practice using resources 
available in their textbooks. 

Instruction: End   
-Assessment(s) 

What type of assessment will best determine if 
the learning objective has been met? (Informal 
or formal) 

-How will you differentiate the product of 
assessment based on the needs of diverse 
learners? 

-What are the modifications to the 
assessments for individual learners? 

To wrap-up our vocabulary discussion and text connections, I 
will ask students to complete an exit slip with their predictions 
of how the vocabulary is related to the poem based on the 
title. I will differentiate the product of the assessment based 
on the needs of diverse learners and for individual learners 
by giving students time extensions for written responses as 
required by their IEP and 504 plans. Students will not have 
points deducted due to their individual learning needs. Based 
on the information provided by my cooperating teacher, there 
are no students whose IEPs and 504s require modifications 
to their course of study in ELA. 

Closure 
-How will you extend this lesson?  What will 
you do next? 

I will extend this vocabulary lesson into lesson plan #2 by 
activating prior knowledge by asking students to engage in a 
Five Word Prediction activity prior to reading the text and 
return to the words after we have completed and discussed 
the text to revise their predictions into summaries to assess 
their understanding. 
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