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The School 

 The school in which I was placed for field experience observations was a rural, pre-K 

through 12th grade school that is the largest in its school district and accommodates 

approximately 1600 students from the elementary to high school level. The school is a public, 

county school that has dual gender diversity and is open and accommodating for all students and 

learning needs. The school is located in a rural area, in which the various schools in the same 

district are several miles apart, and this limits the options for parents and children based on the 

distances between each and their enrollment choices. The school has a low racial/ethnic minority 

and the majority of the children enrolled in this rural school are Caucasian. Due to the low 

racial/ethnic minority, the faculty and students at the school do not experience as many language 

barriers as other inner-city, urban, or suburban schools in the North Alabama area. 

 The special features of this particular school include: Co-teaching, team teaching, 

thematic instruction, and intervention or small group instruction. After discussing the school 

statistics with the cooperating teacher, she explained the features and instructional strategies of 

the secondary level teachers, who utilize co-teaching, team teaching, and thematic instruction on 

a regular basis to connect different content areas, increase student exposure to essential 

materials, and record various grades within projects that cover multiple classes and subjects 

while simultaneously increasing the students’ writing, thinking, and communicating skills. One 

example the cooperating teacher explained involved team teaching between the English and 

History departments, in which the theme or study topic was the same, such as Presidents of the 

United States. The teacher explained that the English and History department instructors would 

work together to develop lessons which paralleled one another, such as a history lesson on the 

Roaring 20s era before the English instructor introduced The Great Gatsby, or the history 
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instructor assigning a research paper after the English teacher had covered writing and 

researching procedures. The most recent example the cooperating teacher referred to concerning 

team teaching between different subjects and instructors involved a research/presentation project 

on U.S. Presidents, in which the history instructor taught various lessons and important historical 

information on the presidents, while the English instructor aided students in researching 

information through online databases and reference books and modeling correct ways of citing 

and formatting the paper. The students were graded on the accuracy of historical facts and 

information by the history instructor and on notecards, sources, citations, and 

grammatical/mechanical errors by the English teacher. After the students had compiled 

information and written their papers, each student also received a major grade for presenting the 

information and findings in an oral presentation in front of both of the teachers and their 

classmates. The thematic instruction and cooperation between the two departments allowed 

students to focus on one major project for both classes, but also receive various daily grades 

throughout the research and writing process for each individual class. The combination of topics, 

assignments, and requirements helped the students practice researching, writing, and speaking, as 

well as learning historical facts that may appear later. 

 Another cooperating teacher also explained that the school employed intervention or 

small group instruction for “at-risk” students and for students who have specific learning needs 

that cannot be adequately overcome, improved, or acknowledged in a larger group setting. One 

12th grade English class I observed included a single student who had a difficult time reading and 

understanding class materials because of her dyslexia. The student received one-on-one tutoring 

and interaction with the teacher to improve her reading skills, which enabled her to stay on the 

same levels with her fellow classmates in her core classes. The cooperating teacher addressed the 
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student’s partial language and learning barrier by providing a paced lesson that was not 

overwhelming, but gradually built upon vocabulary skills while also using speech therapy 

techniques to aid the student in independent visual word and letter recognition.  

 Similarly, another elective class called “Life Skills,” allowed a variety of students in 

grades 9-12 to participate in a second English class credit, but receive individualized help and 

attention in a less formal intervention style. The class was flexible for the teacher and allowed 

her to cover a variety of skills, such as resume writing, which would prepare students for the 

future no matter if they entered the workforce or college after graduation. The teacher explained 

that the class was composed of students who did not necessarily fit well in a regular, fast-paced 

atmosphere and performed slightly below average. The class included a mix of different races 

and genders who were thought to benefit from more individualized, small group instruction 

versus large group instruction. The students in the classroom also received weekly help and 

progress evaluations from the Special Education instructor to monitor change and improvement 

throughout the school year and to make adjustments when necessary. The cooperating teachers, 

school, and district in this area also maintain particular requirements and expectations while 

working together over instructional strategies and addressing the various learning needs of the 

students. 

 The particular requirements and expectations for this district, school, and teachers are a 

combination of state mandated regulations concerning the curriculum, instructional strategies, 

and standardized tests. All three of the cooperating teachers I observed during field experience 

explained the required curriculum and instructional strategies together because their district 

recently implemented the use of technology, specifically Chromebooks or laptops, within the 

classroom to improve the students’ technology skills while covering the core content. The 
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English instructors explained the migration from paper and pencil assignments to electronic tests 

and quizzes as a gradual process, but a process that incorporated elements of traditional 

handouts, handwritten responses, and essay tests mixed with online formative assessments, such 

as video quizzes explaining topics in alternative ways while allowing the teacher to gauge 

student understanding that also aids the teacher in grading and giving feedback in a virtual 

classroom environment. The secondary teachers in this particular school utilize the online testing 

source, “Schoology,” for administering tests and quizzes on these laptops and to give and record 

grades in a quicker format. The teachers also use “Hapara” to monitor cheating while the 

students take tests and have easier access to the answers via the World Wide Web. The 

cooperating teachers agreed that the district-required chromebooks made it easier for students 

and teachers to take and grade assessments, but also made cheating much more common than 

with traditional testing. Even though the new technology requirements are mandatory in the 

classroom, a majority of the teachers use a combination of “old school” and modern strategies to 

help the students develop a variety of writing, thinking, and communicating skills. One teacher 

explained the secondary level decision to use Schoology and Hapara throughout the high school 

classes resulted from the tenth grade instructors who first began implementing the resources with 

the new technology from the start, which allowed other teachers to easily adopt a system that the 

students were already familiar with. The technological, instructional, and curriculum 

requirements in the classroom were adopted and utilized with the students’ wellbeing, 

advancement, and futures in mind. 

 However, while the state department and district requires the use of technology in the 

classroom, standardized tests are still given and taken in the traditional paper and pencil format, 

such as with the ACT Aspire. Based on the standardized tests given in various grade levels, the 
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cooperating teachers must also tailor their curriculum to address topics, such as reading and 

interpreting or timed writing exercises that may appear on these required tests. While teachers 

are not meant to “teach the test,” they strive to include a variety of reading, writing, and 

evaluating strategies which may benefit the students when high stakes assessments, such as the 

ACT, are taken. 

The Classroom 

 The special features of the students in the classroom include: student subgroups with 

similar characteristics and involvement, varied strengths and weaknesses, and some specific 

learning needs. While the classrooms I observed had an overall Caucasian majority, I noticed 

that the minority students were not alienated or isolated, but actively participating in discussion 

and interacting with students of different ethnicities. To put the low racial diversity into context, 

one average sized tenth grade class (about 26 students) I observed, with roughly the same 

number of males and females, included only three minority students consisting of Hispanic, 

African American, and Asian ethnicities. The student subgroups within these classrooms 

involved Honors program students who usually participate in extracurricular activities, such as 

band and sports; according to the cooperating teachers, these honors students have fewer 

problems balancing homework, assignments, tests, and practice, while other students in the same 

grade level need more encouragement and paced lessons to develop to their full potentials. Based 

on observation and teacher explanation, the student subgroups consisting of athletes, honors 

students, and band members tend to interact and contribute in the classroom more than those who 

do not engage in afterschool activities. Similarly, the students who participate in college level 

classes in high school and balance extracurricular activities tend to have more strengths and 

skills, such as time management, multitasking, and critical thinking. The weaknesses in the 
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classes are not as obvious during observation, but can be connected to the learning needs that the 

cooperating teachers must address and accommodate. 

 The learning needs of the students within these particular classrooms included students 

with IEPs, or Individualized Education Plans, PSTs, or Problem Solving Teams, and students 

who had specific learning challenges, such as ADHD and dyslexia. The students who were 

learning under IEPs and PSTs received accommodations based on their individualized learning 

plans that were developed with the parents/guardians’ input, faculty experience and 

recommendations, and students’ wellbeing in mind (See Classroom Chart below). The 

cooperating teacher explained that she refers to each student’s specific learning plan to support 

their learning progress and develop lessons that appeal to all students. The classroom in which 

the data and learning needs comes from did not have any students under 504 plans and the 

cooperating teacher explained that she did not have any students who needed language support or 

dual language curriculum. The only students who struggled with learning or who were 

considered to be underperforming were those under the IEPs and PSTs. 

 As previously mentioned, the students who had specific learning challenges and required 

more individualized attention included two students who had ADHD and dyslexia respectively. 

The student with dyslexia received individualized instruction and one-on-one interaction with the 

teacher during reading exercises to address the challenge and learn skills to overcome her 

learning obstacles. The student with ADHD, or Attention-deficit/hyperactivity disorder, was 

accommodated and supported in the classroom by having an aide in each class to help him keep 

his papers and assignments orderly and stay on task. The student also received extra help and 

tutoring from the Special Education instructor on a regular basis to monitor the child’s progress 

and trouble areas. The cooperating teacher also tailored assignments and required curriculum to 
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meet the various learning needs in the class while teaching everyone new content and 

procedures.  

School and Classroom Chart: 

Directions: Conduct observations that focus on the school and classroom during field experience. 

School and Classroom Setting 
Type Elementary Middle High 

School 
Other 
(Specify) 

Urban Suburban Rural Special features: 
charter, magnet,  
bilingual, co-
teaching, 
intervention, etc. 

Check 
all 
that 
apply 

  X    X Co-teaching, Team 
Teaching, & 
Thematic 

 

Students in the Classroom 
Grade Level – 11th grade # of students – 17 # of males - 11 # of females - 6 

Students with IEPs/504 plans 

Classification Needs: 
No 504 plans in this class. 1 IEP and 3 
PSTs in this classroom. 

Number of Students: 
4 

Support, 
accommodations, 
modifications: 
-Accommodations are 
made concerning 
each student’s 
individualized plan 
and needs; therefore, 
nothing is set, only 
dependent on 
student. 

Students with specific language needs 

Classification Needs: 
N/A No language barriers in class. 
School has Low racial/ethnic 
minority.  

Number of Students: 
0 

Support, 
accommodations, 
modifications: 
N/A 

Students needing greater challenge or support 

Classification Needs: 
Students under PSTs need more 
support than other students. 
Student with ADHD needs more 
support in classroom. 

Number of Students: 
4 

Support, 
accommodations, 
modifications: 
-Students under PSTs 
are supported with 
individual plan needs. 
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ADHD student is 
supported and 
accommodated by 
receiving SE one-on-
one help and has a 
classroom aide. 

Students who struggle with learning 

Classification Needs: 
PSTs-(Problem Solving Teams)-
students need intervention to aid in 
academic success. 

Number of Students: 
3 

Support, 
accommodations, 
modifications: 
-Teacher follows PST 
plans that are 
individualized and 
based on the needs, 
skills, and 
performance levels of 
each student. 
 

Students who are underperforming or have gaps in academic knowledge 

Classification Needs: 
PST students have gaps in knowledge 
and require intervention by school 
staff to help them succeed with 
continuous plan revisions based on 
PST success rates. 

Number of Students: 
3 

Support, 
accommodations, 
modifications: 
-Support & 
accommodations 
based on each 
individualized plan 
and each plan is 
revised based on 
student progress in 
order for these 
students to receive 
the best schooling 
that is tailored to 
their own needs. 

 

The Interest Inventory Survey 

 The Learning styles inventory administered (see Fig. 1) consisted of fourteen multiple 

choice questions which gauged the different learning styles of the students, specifically visual, 

auditory, and kinesthetic. By understanding different varieties of learning styles in a class, as a 

teacher, one can teach in ways that appeal to all styles. Zhang (2012) argues that “learning 
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styles” or “cognitive styles,” impact not only student development, content retention, interaction 

and overall achievement, but also influence a teacher’s instructional strategies, lesson planning 

and development, and general classroom activities and approaches (p. 257). In order to 

accommodate the various styles and modes of learning, a teacher can use theoretical principles or 

educational practices, such as the collaborative or cooperative approaches developed by Johnson 

& Johnson, to create group-centered lessons which include aspects and steps that appeal to 

visual, auditory, and kinesthetic learners while still relating the core content and objectives. 

According to Slavin (1996), cooperative learning can be utilized to encourage peer interaction, 

achievement, and success rather than just forcing students to work together in the classroom at 

the teacher’s request. If the students are concerned with solving a problem or learning material as 

a group, then a teacher can mix different types of learners together with assignments that appeal 

to all styles, or the teacher can separate groups based on their learning styles and give them 

individualized instruction based on that preferred style. For example, in an English Language 

Arts classroom, the instructor could divide the students into small groups based on their learning 

styles and present a topic, such as poetry, in ways that appeal to all learners. The visual learners 

could see the various elements of a poem mapped out on a board, in a textbook, or watch mini 

lessons on computers to see a visual of how to interact and interpret the work. The auditory 

learners could listen to an audio recording of a poem noting the different rhythmic patterns, 

enunciations, and language to understand how the elements contribute to the flow and 

interpretation. Finally, the kinesthetic learners, who learn with a more hands-on and 

auditory/visual approach, could physically map out the poem on an interactive or dry erase board 

and define the various elements with different colors or magnetic labels to see and interact with 

the work as a whole. All of the groups of learners would be studying and interacting with the 
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same material, but the students would be exposed to it based on their different learning styles, 

while also reflecting a more child-centered approach such as those advocated by John Dewey 

within his Progressive philosophy. The research and findings by Dunn, Honigsfeld, & Doolan 

(2009), also reinforce the benefits and importance of tailoring instruction to learning styles, 

arguing that it increases student learning and understanding when teachers develop lessons with 

various learning methods and needs in mind. 

 The results of the learning styles inventory administered during observation (see Fig. 2 

for individual scores and Fig. 3 for whole group results) revealed that out of seventeen eleventh 

grade students, eleven were visual learners, three were auditory, two were kinesthetic, and only 

one was a dual learner who was both visual and kinesthetic; therefore, the dominant learning 

style was visual and the least common learning preference out of the main three was kinesthetic. 

While Kinesthetic and Auditory ranked very close in the results, both were significantly lower 

than visual. While the visual learning style dominated in this particular classroom, every student 

also answered a few questions of the inventory marking an answer that differed from their final 

dominant style, such as the questions involving movement and talking that would be categorized 

as kinesthetic or auditory.  

 The results of this inventory will impact literacy instruction for this particular class by 

increasing and continuing visual instruction, but also increasing literacy lessons that appeal to the 

few auditory and kinesthetic learners who may not grasp the material as well visually. Slavin 

(1996) explains one instructional response a teacher may use for this particular class could 

involve cooperative learning techniques, such as “Jigsaw” and CIRC, specifically, Cooperative 

Integrated Reading and Composition (p. 201). Both instructional methods enable students to 

work together, no matter their achievement or performance level, to learn, divide, and ultimately 
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comprehend reading material as well as vocabulary and main ideas. The “Jigsaw” technique 

would enable groups of students, either divided based on learning styles or intermixed, to focus 

on a single section of a text, become an “expert,” and then relate new ideas, knowledge, and 

literacy skills to other groups and one another. If a teacher used this instructional strategy on a 

group of predominantly visual learners, the text would not cause as many problems, but to 

accommodate the auditory and kinesthetic learners, the teacher could also use audio tapes to 

allow students to hear the text, allow them to take turns reading the story or text aloud, or for 

kinesthetic learners, allow the students to use items to represent sections of the story, similar to 

visual cues, or move around freely as they read the text if that would help the students 

understand more easily. The initial exposure to material by the instructor allows the students to 

get a “taste” of the material before it is reinforced in a group setting that is designed to meet the 

learning needs and styles of every student. 

 Similarly, Slavin (1996) also posits that CIRC is another instructional response which 

will enable the teacher to divide the students into small groups based on learning needs and 

travel from group to group touching base with their ideas, collaboration, and progress in 

understanding the ideas, vocabulary, plot, elements, characters, and the like within the reading 

lesson (p. 201). In an English Language Arts classroom, literacy instruction would not be as 

difficult to incorporate and implement on a regular basis, but it may also benefit the teacher to 

share the students’ results and preferred methods of learning with other content instructors in an 

effort to increase literacy instruction and benefit the students throughout their core classes. For 

the students who need more individualized or small group instruction, cooperative learning 

would also enable the teacher to maintain the one-on-one instruction those students require while 

also meeting the needs of all the learners in the classroom. Johnson & Johnson’s cooperative 
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learning strategies also allow teachers to decide when to utilize group and/or individual 

participation exercises to gauge student understanding on whole group, small group, and 

individual levels to determine how much progress has been made and which areas need to be 

retaught, addressed, or completely rewritten to meet the needs of all the students and their unique 

cognitive styles. The inventory results would impact the teacher’s literacy instruction techniques 

in a positive and beneficial manner concerning the students’ needs, skills, and success which can 

be further cultivated by the students when they enter college or the workforce and must find 

ways to study crucial materials and retain them.   

Fig. 1: Inventory Questions, Content, & Format: 

Learning Styles Inventory 

Directions: Circle the letter before the statement that best describes you. 

1. If I have to learn how to do something, I learn best when I: 

(V) Watch someone show me how. 

(A) Hear someone tell me how. 

(K) Try to do it myself. 

 

2. When I read, I often find that I: 

(V) Visualize what I am reading in my mind’s eye. 

(A) Read out loud or hear the words inside my head. 

(K) Fidget and try to “feel” the content. 

 

3. When asked to give directions, I: 

(V) See the actual places in my mind as I say them or prefer to draw them. 

(A) Have no difficulty in giving them verbally. 

(K) Have to point or move my body as I give them. 
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4. If I am unsure how to spell a word, I: 

(V) Write it in order to determine if it looks right. 

(A) Spell it out loud in order to determine if it sounds right. 

(K) Write it in order to determine if it feels right. 

 

5. When I write I: 

(V) Am concerned with how neat and well-spaced my letters and words appear. 

(A) Often say the letters and words to myself. 

(K) Push hard on my paper or pencil and can feel the flow of the words. 

 

6. If I had to remember a list of items, I would remember it best if I: 

(V) Wrote them down. 

(A) Said them over and over to myself. 

(K) Moved around and used my fingers to name each item. 

 

7. I prefer teachers who: 

(V) Use a board or overhead projector while they lecture. 

(A) Talk with lots of expression. 

(K) Use hands-on activities. 

 

8. When trying to concentrate, I have a difficult time when: 

(V) There is a lot of clutter or movement in the room. 

(A) There is a lot of noise in the room. 

(K) I have to sit still for any length of time. 

 

9. When solving a problem I: 

(V) Write or draw diagrams to see it. 

(A) Talk myself through it. 
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(K) Use my entire body or move objects to help me think. 

 

10. When given written instructions on how to build something, I: 

(V) Read them silently and try to visualize how the parts will fit together. 

(A) Read them out loud and talk to myself as I put the parts together. 

(K) Try to put the parts together first and read later. 

 

11. To keep occupied while waiting, I: 

(V) Look around, stare, or read. 

(A) Talk or listen to others. 

(K) Walk around, manipulate things with my hands, or move/shake my feet as I sit. 

 

12. If I had to verbally describe something to another person, I would: 

(V) Be brief because I do not like to talk at length. 

(A) Go into great detail because I like to talk. 

(K) Gesture and move around while talking. 

 

13. If someone were verbally describing something to another person, I would: 

(V) Try to visualize what he/she was saying. 

(A) Enjoy listening but want to interrupt and talk myself. 

(K) Become bored if her/his description got too long and detailed. 

 

14. When trying to recall names, I remember: 

(V) Faces but forget names. 

(A) Names, but forget faces. 

(K) The situation where I met the person rather than the person’s name or face. 

 

Scoring instructions: Add the number of responses for each letter and enter the total below. The 

area with the highest number of responses is your primary mode of learning. 
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Visual:  

V = ________  

Auditory: 

A = ________  

Kinesthetic: 

K = _________ 

(Adapted from, https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-

Services/Documents/IDEAS%202014%20Handouts/LearningStyleInventory.pdf and Learning to Study 

Through Critical Thinking, J.A. Beatrice) 

 

Fig. 2: Student Survey Responses & Learning Style Preferences: 

Student Visual 

Responses 

Auditory 

Responses 

Kinesthetic 

Responses 

Highest/Lowest Learning Styles 

1 8 2 3 Visual/Auditory 

2 11 3 0 Visual/Kinesthetic 

3 9 5 0 Visual/Kinesthetic 

4 5 1 8 Kinesthetic/Auditory 

5 10 3 1 Visual/Kinesthetic 

6 6 5 3 Visual/Kinesthetic 

7 9 4 1 Visual/Kinesthetic 

8 4 6 3 Auditory/Kinesthetic 

*9 5 4 5 *Visual/Kinesthetic tie/Auditory 

10 6 5 3 Visual/Kinesthetic 

11 5 8 1 Auditory/Kinesthetic 

https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/IDEAS%202014%20Handouts/LearningStyleInventory.pdf
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/IDEAS%202014%20Handouts/LearningStyleInventory.pdf
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12 8 0 6 Visual/Auditory 

13 8 5 1 Visual/Kinesthetic 

14 5 6 3 Auditory/Kinesthetic 

15 2 4 8 Kinesthetic/Visual 

16 7 5 2 Visual/Kinesthetic 

*17 6 4 4 *Visual/Auditory & Kinesthetic 

tie 

(*) in highest/lowest learning style indicates the students who either have a dually 

dominant learning style or whose weaker learning styles are equally lower than 

his/her primary preference. 

 

Fig. 3: Overall Learning Styles Survey Results: 

Dominant Learning Styles: # of Students with specific learning style(s): 

Visual 11 

Auditory 3 

Kinesthetic 2 

Visual & Kinesthetic 1 
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